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Higher education, with the rapid advance of information technologies along 
with the changes in the job market and globalization, is rapidly changing. It is 
obvious that ‘change’ is bringing about the need for lifelong learning and young 
people will have to spend a large part of their adult life learning to gain the 
knowledge necessary for emerging professions and technologies. There is no 
other way: we have to be open to changes in the traditional system. Every insti-
tution that touches young people’s lives should be prepared for these changes.

In order for our graduates to be enlightened, creative and intellectual-
ly reflective people, we must find and apply effective teaching techniques. 
How fast are we, educators, in identifying priorities in terms of what must be 
taught at different levels, in acquiring initiative to introduce new approaches, 
in applying effective teaching techniques? We, educators, should be held ac-
countable for providing opportunities to meet the needs that are prerequisites 
of students’ competence development.

The introduction of the Bologna Process* in 1999 no doubt testifies to 
these concerns, and it invites us take to serious steps towards accountability, 
learning outcomes, quality frameworks and lifelong learning goals across the 
European continent. Bologna Process also brings the Learning and Teaching 
in higher education into the limelight, such as: Concerns for what education-
al goals are, what to teach (skills, knowledge, values), and how to teach. Ed-
ucators are facing these dilemmas and have to make their choices and deci-

(*) European Higher Education Reform Process also known as Bologna Process.
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sions about what is essential to teach at the university level, how to teach, 
how much responsibility should be placed on university instructors and stu-
dents in this process.

As a participant of the Bologna Process, the Turkish Higher Education 
does experience the same problem on various accounts, in addition to the 
burden of healing the trauma inflicted on student candidates by the central-
ized placement test.* Getting rid of the trauma of ÖSS, mental transition of 
university students from secondary education to higher education, acquisi-
tion of basic academic skills along with a broad intellectual formation, and 
professional specialization are questions we need to constantly rethink, and 
which call for sustainable strategies of improvement and development in 
learning outcomes: learning, teaching and assessment.

In light of the above, Istanbul Bilgi University has been implementing 
a reform in its curriculum since 2007 with the introduction of a “foundation 
year” designed precisely to address the questions mentioned above as well as 
to serve as the basis for a restructuring of the rest of its higher education cur-
riculum. We believe that the same reform will also facilitate Istanbul Bilgi 
University’s efforts to adopt and apply the goals set by the Bologna Process. 
As every novel and radical reform, however, Bilgi University’s project needs 
to be continuously re-examined and, if need be, revised. Hence, Istanbul Bil-
gi University decided to organize an annual conference called “May Confer-
ences: Learning, Teaching, Discussion” in order to discuss the implications of 
curricular changes, to reciprocally share experiences, and to provide a plat-
form for exchange of best practices in Learning and Teaching.

This booklet summarizes the proceedings of the first of Istanbul Bilgi 
University’s May Conferences. The theme for this first conference was “Sci-
ence; Uncertainty; Bologna”. I sincerely hope that you find these proceedings 
useful background information in your learning and teaching journey and at 
the same time enticing to encourage you to participate in our future May 
Conferences.

I extend my gratitude to all who generously contributed their ideas, 
time and effort to make this conference a success, and I also thank the 
İstanbul Bilgi University Press for their diligence and speed in publishing 
these proceedings.

(*) The Turkish Higher Education suffers from an imbalance in demand and supply, and consequent-
ly a very hard multiple-choice based university selection and placement exam, known as ÖSS.


